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PREFACE 


“We make the road by walking" 


Paulo Freire 


In March 1990, there was a World Convention at JOMTIEN, Thailand on the 
theme "Education For Ali br 2000 A.D." In response to the call India has 
launched many 6chemes and programmes to improve its literacy rate. In 
our State, Orissa, there is a renewed seriousness for achieving Education 
For All. From the Chief Minister to the most ordinary citizen, every one is 
involved. A ray of hope appears on the horizon. 


A State Level task force has been constituted and its preliminary report has 
been presented which outlines the ways and means of achieving EFA. The 
literacy in the tribal areas of Orissa is much much less compared to the all 
India rate. Universalization of primary education in tribal areas reamins a 
dream. In the State Level discussions and workshops, it has been felt that 
there is a need for special efforts to achieve Education For All. However, 
the task-force report does not contain much idea as to how EFA would be 
made possible in the tribal areas. Realising this, some intellectuals and 
concerned individuals had requested AGRAGAMEE to organise a workshop 
involving activists, animators, tribal leaders and women to work-out the 
modalities of achieving EFA in tribal areas. 


AGRAGAMEE during its work in tribal areas for more than a decade has 
launched a movement on education and awareness generation. In this 
movement, many of our tribal brothers and sisters, Night School (NFE) 
teachers and motivators have been very actively involved. The direction and 
dynamics have been provided by Orissa’s leading intellectual and writer 
Prof. Chittaranjan Das who is also the President of AGRAGAMEE General 
Body. It has always been emphasised that AGRAGAMEE must play a very 
vital role in achieving EFA in tribal areas. 
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From 18th September, 1993 to 20th September, 1993 a Workshop on raucavuon 
For All in tribal areas was organised at Kashipur, the headquarters of 
AGRAGAMEE. In this workshop more than 100 participants from 12 Districts 
viz. Rayagada, Koraput, Nawrangpur, Kalahandi, Navwapara, Phulbani, Gajapati, 
Keonjhar, Mayurbhanj, Khurda, Angul and Sambalpur participated. They 
were from 11 tribal communities namely Paraja, Saura, Kondh, Kui, Gond, 
Bhunya, Santala, Kolha, Munda and Jhodia. The workshop was conducted 
by Prof. Chittaranjan Das and Dr. Prafulla Chandra Mohapatra of SCERT, 
Bhubaneswar. The educational experts from Voluntary Organisations like 
AGRAGAMEE, Kashipur; SRUJANIKA, Bhubaneswar; L.N.S.R.D., Sargiguda; 
U.S.O., Amalabheta; PREPARE, Kolnara; C.Y.S.D., Bhubaneswar; JAGARANA, 
Gudari; AGRANEE, Sarat; JANA VIKAS KENDRA, Pallahara; LOKDRUSTI, 
Khariar; A.C.M., Rasgovindapur; MANAV KALYAN PRATISTHAN, Sambalpur; 
S.\T.W.S., Koinpur; SARVODAYA SAMITI, Koraput; JAGARANA, Gudari, 
ORISSA PROFESSIONAL DEVELOPMENT SERVICE CONSULTANTS, 
Rayagada; THE HUMANITY, Keonjhar also participated in this workshop. 


The rcport of this workshop is almost a manifesto. It can also be considered 
as a blue print for action. For those of us who were involved in the EFA 
movcment, this report will be helpful in raising some issues and answering 
come of the basic questions. Education in tribal areas is not literacy alone, 
it means systematic synthesis of action, reflection, development of creative 
potentials, political literacy and humanism. AGRAGAMEE believes that this 
report will provoke the participants in the process to think and act. We 
welcome your comments and suggestions. 


AGRAGAMEE 
KASHIPUR - 765 015 
RAYAGADA (ORISSA) 
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REPORT OF THE WORKSHOP 
ON 
EDUCATION FOR ALL IN TRIBAL AREAS 


1. INTRODUCTION 


1.1 22.21% of Orissa’a population are tribals. These Tribal people spread 
over different Districts of the State face various problems, not thc least of 
which is illiteracy, and a poor access to educational opportunities due to 
illiteracy, poor access to educational opportunities due to varied reasons. 
Attempting to build up a viable alternative model for development as also 
education are a number of voluntary organizations who have taken up work 
amongst these tribal groups. In the field of education, these organizations 
have experimented with local teachers, building up community participation, 
and community management structures, locally suited timings and schedule, 
and also relevant curriculum alternatives. These are models functioning in 
areas where by far, the majority of the Govt. 6chools are known to be 
defunct. Yet these models are utilizing only a fraction of the resources of 
the formal schools. What has been the experience in operationalising this 
model; how replicable are they; what is the key to their success and what 
is their relevance, continuity and future prospects ? It was in an attempt to 
answer these and many more questions, that this workshop was organised 


by AGRAGAMEE. 


1.2 This workshop of Education For All In Tribal Arcas was organised by 
AGRAGAMEE from the 17th to the 20th September, 1994. The workshop, 
held in the AGRAGAMEE training hall, had participants from different 
tribal regions of the ectate. They included teachers from Non-formal and 
Innovative programmes of education being implemented by various voluntary 
organizations, other volunteers within these organisations, and experts in 
the field of education. The workshop was directed by the eminent educationist, 
Prof. Chittaranjan Das, and Dr. Prafulla Chandra Mahapatra as Representative 
from the Government. Shri Achyut Das, Director, AGRAGAMEE coordinated 
the workshop. The workshop was marked by animated and extensive 
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discussions, and an indepth analysis of the existing educational situation in 
tribal areas. The following is a brief report on these three days of shared 


experiences and perceptions. 
2. MAJOR ISSUES TAKEN UP 


2.1 Aims & Objectives 

The aims and objectives of the workshop were outlined as under : 

(a) To define a system of education for all in tribal areas 60 that : 
«& Marginalised tribal people could stand up for their rights. 


& The self-confidence and self-image of tribal people could be built 
up. 

£ A process of social, economic and political development can be 
initiated in tribal areas, 


£ The foundation of a new society could be laid. 


(b) A sharing of ideas, and perceptions of people having experiences and 
expertise in the field of education, on the above points. 


(c) To discuss the efforts required for ensuring education for all in tribal 
areas and how the resources of Government and the voluntary sector 
could be best combined for this. 


2.3 Given these broad objectives, the discussion was carried out along the 
following main points : 


i) Present status of Government run primary schools in tribal areas, 


i) When 95% of primary schools in tribal areas are not functioning, should 
more schools be opened ? 


iii) What are the methods and processes by which education for all can 
become a reality in tribal areas ? 


iv) Can we have value based education that attempts to get rid of class 
and caste differences, fatalism, oppression and feelings of superiority 
and inferiority or will we be always bound by prescribed course curricula 
and rigid schedules ? 
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v) Can echool education help to ensure a better and stronger tomorrow 
for the tribal community or would it only teach each child to aspire 
for a job ? 

vi) How many years would it take for a tribal to identify as an Indian 
first, rather than as belonging to an ethnic minority group, and for 
the provisions of reservation for such minority groups to become 
unnecessary? 

vii) What kind of teaching learning material would be relevant and necessary 
for education of tribal children ? 


viii) Would the school for tribal children be different in appearance than 
that for other children ? 


ix) Can echool education include such items of practical and historical 
relevance to tribal children like animal husbandry, agricultural 
technology, and tribal legends, myths, folk lore and folk songs ? 


x) Would the echool in tribal areas run because of a Government provision 
for free and compulsory education, or do tribal people have the 
leadership to manage and operationalise the school on their own ? 


xi) Who would be an ideal teacher for a school in a tribal village ? 
xii) School education deprives the child of real life experience and quite 


a bit of commumity life. As an alternative, can the Government provide 
for classroom education during the evenings for such children ? 


3. DISCUSSION 


The issues mentioned above were discussed and the various aspects of 
tribal education analysed in the workshop. Apart from these, the evenings 
saw sessions of open and unstructured discussion in which participants 
were encouraged to bring up other topics which had not found place in the 
normal course of the discussion. All these are given briefly below : 


3.1 Present status of Government run primary schools in tribal areas. 


3.1.1 The topic was introduced by Prof. Mohapatra who gave an overview 
of the educational situation in tribal areas. He explained that as of present, 
there were 41,204 primary schools in Orissa. These catered to more than 
90% of the population. There were 10,835 Upper primary schools catering 
to about 83% of the population. He said that there was more than &0% 
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enrolment at the primary stage. The main reason, he pointed out, for the 
209% or so of children staying out of schools, was the lack of school facilities, 
abscnce of teachers, and the disinterest of the parents and the children. 
The norm for having a school was a population of 300 in tribal areas, this 
could be relaxed to a school for every 200 population. 


In response to this, many of the tribal teachers outlined the real situation 
of education in their respective villages. The following problems were 


enumerated :; 


or Schools only on Record 


Many of the schools are maintained on paper, in reality, the tribals do 
not get benefit, as they have not even seen the teacher for years. 


> Lack of Commitment And Negative Attitude 

Where teachers do come, they are involved in various other activities 
than in teaching. They have the least commitment towards the children 
and the school. 

The attitude of the teachers is also negative. Many of them feel they 
are over-qualified for teaching in primary classes, they are insensitive, 
arrogant and often resort to unnecessary punishment which discourages 
tribal children. They also indulge in drinking and card games, wasting 
school hours. 


> Problems of Tribal Children 
In most tribal areas, children are working during the day because of 
economic reasons. They are thus unable to attend the Govt. schools 
which do not have the flexibility of running during the evening. 


Language also becomes a problem in tribal areas. Tribal Children are 
not well versed with Oriya language, whereas most of the teachers can 
speak only in Oriya. Thus the children lose interest, and their learning 
becomes slow. 


rr Alternative Models 


On the other hand, where the teacher makes a genuine effort, the 
children as well as the parents respond very well. Here apart from 
classroom education, the entire village is benefited by a Imosrledgeable 
and sincere teacher. Here language and other barriers are overcome 
without much problem. 
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eo” Poor Facilities 


The condition of the school building in most cases is dismal. In many 
villages, the money has been spent for construction, repair etc. yet the 
building is only half completed. The impact of the schemes like "Operation 
Blackboard" is not visible. 


3.1.2 Some Real Life Illustrations 

a. Uppargodi Village 

In this village in Tentuwlikhunti Block, Nowrangpur District, the people had 
not seen the teacher of years. The NTE instructor of the village explained 
that due to the absence of the teacher, the school roof has been removed 


hy miscreants. Yet on paper the school continued. and the teacher received 

salary. 

b. Glhantiadar Village 

In this village in Thakurmunda Block, Mayurbhanj District, the Govt. school 

teacher was reported to be always drunk. When the S.I. came to check, he 

had an altercation with the teacher. However, the teacher could manage to 

avoid any trouble with a suitable bribe. 

c. Kucheipadar Village 

In this village, in Kashipur Block, Rayagada District, the Director, H.&T.W. 

once visited the Ashram school. On enquiring as to why the teacher was in 

a lungi, it was explained to him that this was the peon who was teaching 

the children. The local leader explained that the master starved too far away 

to be able to attend school everyday. 

3.2 When 95% of primary schools in tribal areas are not functioning should 
more schools be opened ? 

From the above discussion, it could be surmised that the simation of Gort. 

run formal schools is very dismal. Thus it vas a moot point whether it was 

worthwhile starting more schools. As explained by Shri Mohapatra, a fairly 

large proportion of the population was covered by primary as well as upper 

primary schools. 

On this issue, the opinion was divided. Many of the participants maintained 

that first there should be concerted efforts to improve the existing system, 

before more funds were spent on a greater number of schools which would 

be just as ineffective as the already existing ones. 
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On the other hand, it was emphasized, that there were still many villages 

with no access to formal schools, functional or otherwise. It was essential 

that these children also be given fair opportunity, along with efforts for 

improving the system. | 

It was the consensus that the commitment of the Govt. School teachers 

should be improved and the school timings should be made adjustable to 

suit the local conditions and priorities for overall improvement of the schools. 

It was also emphasized that many of the teachers could not stay due to the 

absence of accommodation and other facilities. 

3.3 What are the methods, and processes by which education for all can 
become a reality in tribal areas ? 

3.4.1 The discussion on this issue included the view points of the participants. 

It was preceded by a detailing of the provisions in the EFA (Education For 

All) programme for improving education in tribal areas. These were as 

follows : 

oo Parents would be given incentive for improving enrolment and attendance 

of children, 

Women would be made chairpersons of village education committees, 

There would be area based curriculum, 

Residential schools would be prioritized in tribal areas, 

Provision for bilingual primers, for tribal children, 

Adjustment of school timings and holidays as per the local needs, 

Importance to be given to local culture and tradition, 

Preference to local youth with minimal necessary educational 

qualifications, 

Introduction of Songs, dance, yoga and other extra curricular, cultural 

and physical activities in schools. 


ୟ଼ ୟୁ  ହ ଦୂ 


| 


Subsequently the participants discussed the issue. The following points 
emerged from the discussion : 


3.4.2 People’s Participation in Management 


It was emphasized that people should be allowed to manage the schools 
and take up the responsibility for their proper functioning. They should also 
be able to have a check on the teachers?’ activities and performances. This 
should include the involvement of the whole village, and not just the token 
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formation of a village education committee. There should be a combined 
effort of the teacher and the villagers for improving the 6chool and the 
educational process in the village. This called for building up of a good 
parent teacher relationship. 

3.4.3 Familiarity With Local Language 

It was emphasized that the teacher should kmow the local language. For 
this it was important that a local boy with even the minimal educational 
qualification of VIII Std. was considered for teachership by the Govt. His 
skills should be upgraded through appropriate training inputs. 


In case a boy or girl of VIIIth Std. was not available locally, then the 
teacher from outside should learn the local language prior to taking up the 
post. 


3.4.4 School Timings & Schedule 


This was a major obstacle in the poorer peasant communities in which 
children were also required to work. It was essential that school schedule 
be made suitable to the local needs. 

3.4.5 Relevance of Course Content 

It is a common experience that the schooling process is an alienating process 
with the children becoming reluctant to identify with their community after 
passing out. It was essential that components of education include things 
of interest and relevance to the tribal community so that educated youth 
would be able to identify with their socio-economic situation in the long 
run. 

3.4.6 Bringing the Child to the School 

Prof. Chittaranjan Das emphasized that it was essential to make the school 
attractive so that children would be drawn to it. This was the primary and 


most important factor for the success of school education. If this could be 
ensured then other things would follow as a matter of course. 


3.5 Can we have value based education that attempts to get rid of class 
and caste differences, fatalism, oppression and feelings of superiority 
and inferiority or will we be always bound by prescribed course 
curricula and rigid schedules ? 

3.5.1 The feelings amongst most of the participants was that it is essential 

to have a value-based and consciousness-creating education that would sensitize 

and create awareness amongst the pupils, rather than compelling them to 
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learn by rote a range of seemingly unrelated facts. A number of examples 
were cited where such education had enabled pcople to confront issues and 
take steps to improve their life situations. These, and the major points that 
emerged during the discussion are outlined below : 


3.5.2 Hierarchical Social Ordering 

It was emphasized that our society is hierarchical with the higher classes 
exploiting and oppressing the lower classes. Tribal education should help 
tribals to fight this. Along with literacy and numeracy skills, this should be 
also part of the teaching. 


3.5.3 Need for Alternative Thinking & Attitudes 


Shri Achyut Das pointed out that within the tribal community, children, as 
well as the adults, were fully aware of the kind of oppression that was going 
on. Yet, they took it to be a part of their fate, as they had no other choices. 
It was essential to build up alternative thinking and attitudes, so that 
people can take the initiative to change their own situation, and take up the 
challenge of change. 


3.5.4 Political Education 


A major component of the education should be political literacy, which 
would create political sensitivity amongst the students. This would make 
them aware of the relatedness of the micro and macro political situations, 
and take informed decisions rather than make blind choices based on a 
sense of fear or immediate economic gain. 

3.5.5 Support Structures 

Manohar Jhodia of Siriguda village questioned the point of teaching to fight 
oppression at the local level, without considering the corruption that was 
rampant at all levels of the present system. It was pointed out that without 
the supports of the power structure, teaching people to fight social evils, 
would entail a backlash from the vested interests. Thus the Government 
may not be interested in such a programme. Also, it was necessary to 
prepare people to counter the backlash. Without this, there would be more 
discouragement than anything else. 


3.5.6 Negative Aspect of Reservations 


Rather than being supportive of the socio-economic and political struggles 
of the tribals and other down-trodden groups, the Govt. makes provisions 
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for reservations and separate educational institutions. This aggravates existing 
divisions by creating an inferiority complex amongst the members of the 
groups, and a negative attitude about euch people amongst others. 


3.5.7 Some Real Life Illustrations 
a. Haliasahi Village : 


In this village, the educational process had helped the people to fight the 
oppression and exploitation of the local vested interests. They had been a 
village of landless bonded labourers, yet when they realised the strength in 
collective action, they pooled their resources to be able to overcome the 
bondage, and also buy land collectively. 


b. Adajore Village 


A fourth standard boy of Adajore Village, of Kashipur Block, Rayagada 
District took up the issue of non-payment of minimum wages. He observed 
that people were being paid at the rate of Rs.10/- per day, when they were 
actually signing for Rs. 25/-. He protested, and told the people not to accept 
payment or sign. The villagers supported the boy, and they were able to get 
their due payment. 


c. Banduli Village 


The children of the NFE school in this village in Phiringia Block of District 
Phulbani undertook to help a poor farmer of their village through a collective 
school fund that has saved Buwana Kahner of their village who had mortgaged 
his land to a landlord. The school children loaned Buwana Kanhar the 
amount required to pay off the mortgage. In return Buwana let them cultivate 
the land for two years. They were thus once again able to gather the fund 
they had loaned to Buwana. 


3.6 Can school education help to ensure a better and stronger tomorrow 
for the tribal community or would it only teach each child to aspire 
for a job ? 

3.6.1 The discussion on this issue highlighted that regardless of giving 

access to a salaried job, education should be such that, the person should 

feel empowered to take on the role of an activist in his community. 

The present system of education often deprived a person of what capability 

he/she had, as also of his self-confidence. If we think of an alternative 

education, we should ensure that it plays a more positive role. 
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It was emphasized that the real education would be one that helped the 
educated individual fight injustice not only for himself, but also on behalf 
of his fellow men. 

3.7 How many years would it take for a tribal to identify as an Indian 
first, rather than as belonging to an ethnic minority group, and for 
the provisions of reservation for such minority groups to become 
unnecessary ? 

The discussion centred round the following points : 


3.7.1 The Need for Reservations 

Government has made special provisions for reservations for tribals. Thus, 

however much tribal people wanted, they would not escape the fact of being 

a special category. 

3.7.2 A Marginalised Group 

Yet it was an inescapable fact, that most tribal peoples were a marginalised 

and underprivileged category. If Govt. could help such people develop politically, 

and socially, then there would not be need for any special provisions. Until 

then, the feeling of separateness and marginalisation would remain. 

Reservations in 6uch a situation is a superficial approach. 

Shri Chittaranjan Das emphasized that it was important to analyse this 

issue, as it was a measure of our self-confidence, and our ability to be part 

of the mainstream. 

3.8 What kind of teaching-learning material would be relevant and necessary 
for education of tribal children ? 

3.8.1 It was necessary to take the tribal and Oriya language into consideration 

when designing learning material for tribal children. 

Opinion was polarized, as to whether teaching in the first few years should 

be in the tribal language, or in Oriya. Some felt that it was essential to 

bring in Oriya right away. Others felt that it should not be 60. However, it 

was agreed, it was essential that the person who taught should be well 

versed in the local language of the children, for enabling proper communication. 


There should be issues and subjects pertaining to the local environment of 
the children. These should be situation specific, while also helping the 
children relate to the larger issues. There were a number of tribal groups, 
and sub-groups within the state itself. Thus it was not possible to have 
oo in all these languages. So Oriya should be the unifying language for 
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It was not necessary to emphasize pictorial materials in the initial stages. 
Much depended on the teacher, who should develop his capabilities so that 
he/she could teach without books in the first fcrw vears. There needs to be 
effort on the part of the teachers to always improve themselves, and keep 
on building up their knowledge base and develop their intellect. 


3.9 Would the school for tribal children be different in appearance than 
that for other children ? 


From the discussion, it emerged that : 


The tribal school should have clean and beautiful surroundings. There should 
be flower and fruit gardens around it. The school should be in nice settings. 


It should have the facility of library, drinking water and also toilet. Play 
ground is a must for every school. 


It should have on its walls pictures that are of interest to the children; 
which can arouse their curiosity and eagerness to learn. A portion of the 
wall should be designed in such a way that the children can express themselves 
through drawings and sketches on it. 


3.10 Can school education include such items of practical and historical 
relevance to tribal children like animal husbandry, agricultural 
technology, and tribal legends, myths, folk lore and folk songs ? 


The discussion yielded that : 


Mostly, school education ignored the practical side of living. The prevalent 
system taught us to read and write, but it did little to improve the basic 
skills required for tribals. 


The practical side needed to be emphasized, by providing space as also the 
facilities for developing the skills as identified by the people. This would 
give much more meaning to the educational process. It would also facilitate 
learning as the practical side could be made to relate to literacy and numeracy 
learning. 

Gradually, tribal people were forgctting their traditions of oral history and 
along with it their history also. This could be made up by introducing local 
history as part of the school curriculuni. 


This would help instil a pride in their past amongst the children. This 
would also help to counter the all pervading domination of popular media. 
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Because of this, the younger generation in tribal areas are often ashamed 
of singing their own songs and engaging in traditional forms of entertainment 
and cultural expressions, which often compounds the process of forgetting. 
Education should help counter this. 

The existing cultural traditions should be used to inculcate progressive 
ideas and reorient to the changing situations. This would evoke interest, 
and help create their own history. 


3.11 Would the school in tribal areas run because of a Govt. provision for 
free and compulsory education, or do tribal people have the leadership 
to manage and operationalise the school on their own ? 

3.11.1 It was a common feeling that functioning of the school would improve 

if the village could take up the responsibility for the school. Village Education 

Committees had been formed by Government, and often the tribal people 

were blamed for the poor functioning of the schools in tribal areas. Yet the 

discussion that followed also gave another side of the coin. The main highlights 
are given below : 


3.11.2 Systemic Mismanagement 

It was pointed out that thc Govt. have all the control over the schools in 
the villages, but verry often the local officials and the local leader joined 
hands to misappropriate facilitics. This could be avoided if the Village 
Education Committec could take up the responsibility and was also authorised 
to control the funds for the school. 

3.11.3 Importance of People’s Role 

The other point mentioned was that if the people could be fully aware and 
responsible, then the schools would function regardless of Govt. rules, and 
6ystemic failures. 


3.11.4 Effective Controls 


Inspite of all the Gort. pronouncements of handing over responsibility to 
the people, it still had most of the controls, specially in teacher selection. 
If the teacher could be in the hands of the people, then they would be able 
to hare more effective control. 


3.11.5 Tribals’ Interest for Education 


It was pointed out that the primary reason for the poor educational status 
in tribal areas was not the disinterest of tribal people, but the apathy of the 
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Government. If as much importance could be given to proper functioning of 
the officials and the teachers, as \ras bcing given to the functioning of the 
Village Education Committee, then the educational programme would run 
much more smoothly. 


3.11.6 Real Life Situation 
Sapiguda Village 


This village in Phiringia Block of District Phulbani, has a Non Formal 
School in which Bairaj Bhoi is the instructor. In this village not only the 
village committee, but also all the parents take the responsibility of ensuring 
student attendance. The school runs smoothly as the entire village is involved. 
This is because Bairaj takes up the responsibility of ‘keeping up the 
communication with the villagers, and discussing about the reasons and 
need for education with them. In this he is also helped by the organization 
taking up the programme. Members from this organization make regular 
visits to the village, and ensure that the involvement and participation of 
the people is there. 


3.128 Who would be an ideal teacher for a school in a tribal village ? 


The following ideas emerged. 

The ideal teacher for a tribal area should be a person from the same 
locality. The person should be well versed with the local language, as also 
the local situation. 

The teacher should be one who is physically fit, and is able to take up the 
challenge. A healthy mind in a healthy body should be the emphasis. 
The teacher should not have a superior attitude, and should be sensitive to 
the needs and feelings of the ichildren. He should be able to reach out to 
the people and communicate with them regarding the problems and other 
details of the schools. 

The teacher needs to be one who can counscl the students, and be an 
example to them. 

The village teacher should be able to emerge as un activist who can provide 
the leadership to the village for development initiativc. 

The teacher should be able to make the effort to constantly improve herself 
and learn new things everyday. 
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3.13 School education deprives the child of real life experience and quite 
a bit of community life, how much value does such a process have; 
as an alternative, can the Govt. provide for classroom education 
during the evenings for such children ? 


This was indeed true. Many of the participants felt that this was the primary 
reason why many children in tribal areas were deprived of the process. 


The example of Agriculture students who never went to the field to actually 
cultivate and grow crops was cited, to show how alienating the process of 
education was. 

Schools often bound children to a stationary situation. As a result of this, 
they lost the appreciation for work. Thus the dignity of labour in our country 
was lost. 

Prof. Chittaranjan Das pointed out that in working was our learning. Karl 
Marx and Mahatma Gandhi had emphasized this. In China, students worked 
for three months and studied for nine months; in Finland, he said that 
children were involved in agricultural production, even as they studied. He 
questioned whether children should study to grow up in work environment, 
or become ineffective lilke the majority of us educated people in present day 
India. 

There is a culture of work in tribal communities. This culture should not 
be destroyed through the process of school education. The tribal people will 
be able to fight the exploitative forces, when along with their work, they 
also learn to read and write. 


Education often becomes a dehumanising process. This should not be. Education 
should be such that it can help to challenge the existing contradictions 
which compel a tribal to starve even as he /she sweats for every penny he/ 
she earns, while enabling a minority to live in the lap of luxury. 


4. Open Discussion 


On the evening of 18.9.93 all the participants assembled for a few hours of 
open discussion. Out of the various topics suggested, it was decided to take 
up one concerning voluntary organisations. The subject was "If the responsibility 
for Education for All were to be handed over to voluntary organizations, 
than what would we do" ? 


4.1 Some people questioned the relevance of this topic, as the responsibility 
for education, in the real sense, lay with the society, and so with the 
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Government which was the representative of the people. If education Voluntary 
organizations could at the most play a supportive and watch dog role. Many 
participants felt that the Govt. which should take up the responsibility for 
such basic services as education to its people was shirking its responsibility 
and 6ide stepping the real issue; which was that of streamlining administration 
and using the education department for education, and not for gaining 
political mileage. 

4.32 Others, however pointed out that this was a very relevant topic as 
most of the voluntary groups present here had taken up education in tribal 
areas at their own level. Thus it was essential to discuss the various alternatives 
feasible, and necessary to realise ‘Education For Al’. The following was the 
outcome of the discussion. 

er We shall first work to build up trust and confidence of the people in 

us. 


.o4" We shall work to build up our own capabilities and skills. 


-4" We e6hall involve the parents of the children, the teachers, and the 
Government in the process of education. 


rr We shall undertake to convey the aiins and objectives and other details 
of the EFA programme clearly and without confusion to the people. 


rr The Voluntary Organizations should make the people understand the 
usefulness of education and convince the people to send their children 
to school. 


er Voluntary Organizations should work to encourage people to make 
organized effort for education of their children. 


or Management strategies should be worked out with the people and they 
should be given the responsibilities as also the powers to ensure correct 
teacher selection and functioning. 


rr Women 6hall be involved in the management process. 


> There should be a systematic attempt to motivate and work through 
trust and commitment, rather than through fear and authoritarianism. 


o> Maximum effort shall be made to building up of a good working 
relationship with the teachers and gain their confidence, 60 that they 
will be encouraged to build up a similar relationship with their students. 
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eo Dr. Mahapatra, explained that as per the Government plans, the 
responsibilities for EFA would be given to : 


* Government, 

* Voluntary Organizations, 
* The Village Community, 
* The Teachers, and 

* The parents. 


5. CONCLUSION 


5.1 Education is not something that can be confined to the narrow confines 
of the school room. Education should Lb a liberating, enriching and empowering 
process that can make a person free to do and create what she or he wants 
and equip them with the sills to do it. This workshop rediscovered the 
resourcefulness within tribal people and tribal communities, their aspirations 
to learn and to grow. The process of education must capitalize on these to 
be meaningful, effective and appealing to tribal and rural people all over the 
country. 


The concluding session of the workshop underlines this point clearly. There 
needs to be a combined effort of the people, the NGOs and the Government 
to realise the aims and objectives of Education For All. 
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LIST OF PARTICIPANTS 


Sl. Name Designation Address 
No. 
NG NC NE TEN OO GEA EE NG TT Go 2a ob an GN ORs ARG cat OS 
1. Bimal Panda Education Co-ordinator Lokdrusti 
Khariar, Nuapada. 
2. Ganeshwar Lenka Project Director Agragamee 
Thakurmunda 
Mayurbhan} 
3. Sukanta Ku. Rath Socio-Economic Analyst O.P.D.S.C., Rayagada. 
4. Mrs. Lopamudra Das Innovative Teacher Agragamee 
Pallahara, Anugul. 
5. Mr. Jagamohan Sai Innovative Teacher Agragamee 
Thakurmunda 
Mayurbhan)]. 
6. Sadana Majhi Social Worker Agragamee 
Kashipur 
7. Bhimsen Pradhan Social Worker Janabikash Kendra 
Pallaharea. 
8. Mrs. Alyali Mohanty Social Worker Agragamee 
Kashipur 
9. Purna Ch. Mohanty Secretary Agranee 
Sarat, Mayurbhanj 
10. Santilata Sabar Innovative Education S.W.W.S. 
Teacher Koinpur, Gajapati. 
11. Syamasundara Sahoo Accountant Agragomee 
Kashipur. 
12. Dubulia Singh Innovative Education nee 
Teacher Sarat, Mayurbhan} 
13. Padmoabati Pradhan Social Worker Agragamee 
Derakumpa, Phulbani. 
14. Prasant Ku. Das Social Worker Agragamee 
Koinpur. 
15. Nanda Hoo V.C. Member Vill. Gountiadhar 
Thakurmunda 
16. Jhampra Purthy Innovative Fducation Agragamee 
Teacher Thakurmunda 
17. Sumani Jhodia Member Tribal Women 
Advisory Committee. 
18. Mandara Majhi Teacher Chandragiri, Kashipur 
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Name 


Miss Nitanjani cfoshi 
Binayakrushna Patnaik 


Miss. Manjulata Mohanty 


Prasant Mahapatra 
Miss. Zinki Zank 


Narayan Jena 
Bhagaban Sethy 
Miss. Pramila Knhnar 


Miss. Kalyani Raj 
Smt. Gorimani Jhodia 
Smt. Sula Jhodia 
Nimain Champatiray 
Kanden Jhodia 


Hemanto Nailc 
Dilip Ku. Rout 
Miss Sukanti Patra 


Miss Surama Panda 
Miss Sabitri Gamango 


Miss Puspalata Gamango 


Miss Nutana Dandasena 
Miss Rita Nayak 


Miss Sukanti Moharana 


Mrs. Puspashree Patnailc 


Miss Manorama Dhir 
Miss Jayanti Sutar 
Mrs. Vidhya Das 


Designation 


Social Worker 

Prog. Associate 

V.C. Member 
Education Co-ordinator 
Teacher 


Education Co-ordinator 
Field Co-ordinator 


Women Development 
Worker 


Women Pevelopment 
Worker 


Women Development 
Worker 


Women Development 
Worker 


Programme 
Co-ordinator 


Women Development 
Worker 


Social Worker 
Project Director 


Women Development 
Worker 


Women Co-ordinator 
Women Worker 
Women Worker 
Women Worker 


Women Development 
Worker 


Women Worker 


Programme 
Co-ordinator 


Women Worker 
Women Worker 


Programme 
Co-ordinator 


Mrs. Manasi Champatiray Women Co-ordinator 
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Address 


Agragamee, Kashipur 
Srujanika, Bhubaneswar 
Sukruli, Mayurbhan}j 
Agragamee, Koinpur 


Agragamee, 
Thakurmunda 


L.N.S.R.D. Sargiguda 
Agragamee, Kashipur 
Agroagamee, Kashipur 


Agragamee, Kaoshipur 
Agragamee, Kashipur 
Agragamee, Kashipur 
Agragamee, Phulbani 
Agragamee, Kashipur 


Agragamee, Pallahara 
Agragamee, Sukruli 
Agragamee, Kashipur 


Lokdrusti, Khariar 
Jagarana, Gudari 
Jagarana, Gudari 
Lokdrusti, Khariar 
Agragamee, Kashipur 


Agragamee, Kashipur 
Srujanika 
Bhubaneswar 
Sarrvradoya Samiti 
Sarvadoya Samiti 
Agragamee, Kashipur 


L.N.S.R D., Sargiguda 


Digitized by srujanika@gmail.com 


Sl. Name Designation Address 
No. 
46. Miss P.N. Sahoo Member Srujanika 
Bhubaneswar. 
47. Kailash Sethi Social Worker Agragamee, Kashipur 
48. Raghunath Naik N.F.E. Teacher Sarvadoya Samiti 
Koraput 
49. Jadumani Gouda N.F.E. Teacher Sarvadoya Samiti 
80. Timpa Sabar N.F.E. Teacher Jagarana, Gudari 
81. Sarand Toeeka N.F.E. Teacher Jagarana, Gudari 
52. Miss Damayanti Maharana Social Worker Agragamee, Sukruli 
83. Manahara Jhodia Innovative Education Agragamee, Kashipur 
Teacher 
54. Majhi Majhi Worker Agragamee, Mandibisi 
83. Lalmohan Naik Innovative Education 
Teacher 
56. Kumari Kausalya Jani Teacher Agragamee, Padepadar 
57. Kameswar Jhodia LE. Teacher Agragamee, Kashipur 
88. Raising Majhi Field Coordinator Agragamee, Dongasil 
89. Tankadhar Bhunya Teacher S.W.W.S, Koinpur 
60. Madhaba Majhi Teacher Agragamee, Padepadar 
61. Kumari Pramila Sabar Worker S.W.W.S, Padmapur 
62. Kumari Laxm! Jani Teacher Agragamee, Padepadar 
63. Sitaram Majhi Worker Agragamee, Sunger 
64. Pradeep Patnaik Worker Agragamee, Kashipur 
65. Kadam Majhi Teacher Agragamee, Padepadar 
66. Bimal Prasad Trag. Co-ordinator Agragamee, Kashipur 
67. Kantheswar Konhar Worker Agragamee, 
Derakumpa 
68. Prabhat Ku. Satapathy Secretary, U.S.O. Amlabheta 
69. Brahamananda Swain Education Expert O.P.D.S.C., Rayagada 
70. Duryadhan Patra Dist. Coordinator The Humanity 
Keonjhar 
71. Pabitra Juyanga Organiser The Humanity 
Keonjhar 
72. Ranjit Swain Worker The Humanity 
Keonjhar 
73. Anil Pradhan Coordinator Dist. Resource Unit 
74. Tarun Mishra Coordinator Dist. Resource Unit 
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99. 


Name 


U. Daniel 

Pitambar Sankhua 
Pramod Das 

Sanjaya Padhi 

Hurti Majhi 

Girish Patnaik 
Prafula Ch. Mahapatra 


Suresh Chandra Behera 
Rabindra Behera 


Charan Maharana 


Sarat Ch. Pradhan 


Chittoaranjan Champatiray 


Kalidash Ho 
Ramahari Bola 


Bibhisana Majhi 
Sulochana Pradhan 
Niranjan Jhodia 
Kilcu Konhar 
Ramdhar Jhodia 
Namita Sahu 
Mukunda Sahu 


Ranjan Ku. Rout 
Singroy Ho 


Niranjan Bhoi 


Tamradlwaja Garjia 


100. Susanta Mirdlia 


101. Kunjabana Dhorua 


Designation 


Project Coordinator 
Education Coordinator 
Project Director 
Worker 

Teacher 

Social Worker 
Member Secretary 


Project Coordinator 
President 


Field Coordinator 


Secretary 
Secretary 


Innovative Education 
Teacher 


Literacy Coordinator 


Field Coordinator 
Facilitator 
Teacher 

JL.E. Teacher 
Worker 

Women Worker 
Coordinator 


Socio-economic Analyst 


LE. Teacher 


Coordinator 


Teacher 


Teacher 


Teacher 
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Address 


Agragamee, Padepadar 
Agragamee, Dongastil 
Agragamee, Kashipur 
Agragamee, Kashipur 
Agragamee, Sunger 
Agragamee, Padepadar 
S.C.E.R.T. 


Bhubaneswar 
Jagarana, Gudari 
The Humanity 
Bhubaneswar 


Agragamee 
Mandibisi 


Jana Vikash Kendra 
L.N.S.R.D., Sargiguda 


Agragamee 


Thalurmunda 
Sorvadaya Samiti 
Koraput 

L.N.S.R.D., Sargiguda 
Agragamee, Phulbani 
Agragamee, Dongasil 
Agragamee, Derakumpa 
Agragamee, Kashipur 
Agraugamee, Kashipur 


Agragamee 
Chandragiri 
Agruagamee, Kashipur 
Agragamee 
Thakurmunda 

Manav Kalyan 
Pratisthan, Sambalpur 
Manav Kalyan 
Pratisthan 

Manav Kalyan 
Pratisthan 


Manav Kalyan 
Pratisthan 
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Sl. Name Designation Address 

No. 

102. Sasinanda Dhorua Teacher Manav Kalyan 
Pratisthan 

103. Rabindra Majhi Teacher Manav Ealyan 
Pratisthan 

104. Achyut Das Director Agragamee, Kashipur 

105. Chittaranjan Das President 83/A Bapuji Nagar, 
Bhubaneswar. 

106. Prabhat Ku. Mohapatra Coordinator Dist. Resource Unit 
Mayurbhan} 

107. Basanta Ku. Mohanta Coordinator Dist. Resource Centre 
Baripada 

108. Ramesh Guman Singh Communication Agragamee 

Coordinator Kashipur. 

109. Jitendra Sundaray Coordinator Dist. Resource Unit 
C.Y.S.D., Bhubaneswar. 

110. Pradeep Mohapatra Environmentalist Agro Service Centre 

111. Rabindra Sahoo Programme Coordinator Agragamee 
Padepadar, Kalahandi 

112. Pradeep Sar Artist Agragamee 
Kashipur 

113. Kambhu Majhi Communicator Agragamee, Kashipur. 
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